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Goffs Academy 
Pupil Premium Spending & Impact Report 2018-2019  

 

   

In the Academic Year 2018/2019 we were allocated £221,786 for our 254 Pupil Premium students. 17.7% of our 

student cohort were eligible for Pupil Premium funding. 

This report will highlight how we spent the money during 18/19, and the impact on our students. Many of the 

strategies adopted have been researched by the Education Endowment Foundation (EEF). Their research calculated 

the impact these strategies had on the number of months progress that could be gained. Where applicable, this 

research is highlighted within this report. In this report please note that the term ‘disadvantaged students’ is used to 

refer to students who are eligible for all types of Pupil Premium funding. 

 
  

Key Strategies Used in 2018/2019 across all year groups  
 

Attendance Officer & Pastoral Support £39,954.60 

For many disadvantaged students, the pastoral support given by the school became pivotal to them achieving in their 

examinations.  Attendance of our disadvantaged students was 92.7% compared to a whole school attendance figure 

of 95.3%. Rates of persistent absence were significantly higher for students receiving free school meals compared to 

their non-free school meal peers; 24.5% vs 9.1%. Attendance for disadvantaged students will be robustly monitored 

during 2019-2020, on a fortnightly basis, to ensure this gap is reduced. Notwithstanding this, persistence absence 

rates were below national average for students in receipt of free school meals suggesting the work of the attendance 

team is yielding a positive impact. This money also includes money spent on subsiding students’ travel to support 

attendance and good punctuality.  

External Support: Place2Be Counselling & Cheshunt Extended Services (CHEXS) £44,635.38 

A proportion of the Pupil Premium money goes to buying support for our students from external agencies. This 

includes counselling and mental health support through Place2Be; external workers working with the families and 

students, and also projects that are run by the extended services provider CHEXS, which help boost self-confidence 

and improve attendance and behaviour. The research shows that this strategy of social and emotional learning can 

have a gain of +4 months (EEF).  It is important to note that the impact of this work is not always shown through 

exam outcomes. 20 disadvantaged students participated in CHEXS programmes during the 2018-2019 academic year; 

these students were referred for behavioural/social-emotional reasons, or with the aim of improving attendance. All 

of the students have commented that the sessions boosted their self-belief, and the majority of students referred for 

behavioural reasons are no longer at risk of exclusion. In addition, CHEXS has provided support for 14 families 

through their outreach worker. 

Place2Be has provided long term 1:1 counselling for a number of disadvantaged students over the course of 2018-

2019, as well as providing over 300 Place2talk drop-in sessions for students across all year groups. During 2019-2020 

provision will be expanded to include parent & family counselling support. 
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Neuro-Linguistic Programming (NLP) Coaching £650 

This was a new strategy for 2018-2019, and involved a small number of high ability on entry students receiving 

coaching via a programme called neuro-linguistic programming. The aim of the coaching programme is for students 

to identify any blocks to their achievement and set up sustainable strategies to overcome these. The National College 

of School Leadership in January 2016 produced a case study suggesting that NLP coaching does have a positive 

impact on attainment. A small number of disadvantaged students were included in the trial; their progress results 

were all positive in 2018-2019 and student voice feedback suggested students valued a different approach. This 

strategy represents good value for money, although the number of students who may be suitable for this style of 

coaching is likely to be limited. 

Year 11 Revision Sessions £5,000 

Many of our disadvantaged students benefited from timely intervention both during school and during the holidays.  

Each student received a personalised revision programme for both after school and during holidays, drawn up on the 

basis of need. In addition, the school ran small group revision sessions during ATM and a comprehensive Beyond 

Study Leave programme, which prepared students for final exams in the run up to these exams. These additional 

sessions, across all subjects, ensured students were ready to sit the exams at their peak. The research shows that the 

strategy of after school sessions can have a gain of +2 months (EEF). It is noteworthy that 71% of disadvantaged 

students attended these sessions, compared to 98% of their non-disadvantaged peers; whilst this strategy will be 

repeated in 2019-2020, we will be closely monitoring attendance with the aim of identifying and removing barriers to 

attending for disadvantaged students. 

 

Goffs Learning After School Support Sessions (GLASS) £3,000 

These after school sessions took place from September 2018 to May 2019 and supported 20 Year 10 disadvantaged 

students (once a week,) and 20 Year 11 disadvantaged students (three times a week), with sessions running from 

3.00 - 5.00pm. An English and Maths teacher staffed the sessions; originally, the sessions provided supervised study 

support to ensure students had access to ICT and a quiet space to complete home learning. For Year 11 from 

February 2019 onwards, the focus changed to small group tuition in English and Maths. 62% of the students who 

attended achieved a grade 4+ in English, compared to 31% who achieved a 4+ in Maths. Feedback from the staff 

running the sessions and the students, suggests that working until 5.00pm was too late and they would have 

preferred a shorter breakfast session. Research conducted by University of Warwick and University of Bristol (2017) 

suggest breakfast clubs can add 2 months progress on average; therefore, we will be trying this amended approach 

in 2019-2020. 

 

Motivation & Aspirational Speakers £4,200 
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This was an important investment in the cultural capital of our students; the EEF suggests that both Arts and Sports 

participation can boost progress by an average of +3 months. In addition, we believe it is essential to ensure our 

disadvantaged students have the same equality of opportunity as their non-disadvantaged peers. A variety of 

motivational speakers provided talks throughout the academic year, and student feedback and engagement was 

positive. For example, 98% of Year 11 students stated they found motivational speakers useful and would use the 

strategies given in order to be more productive. The fact that every Year 11 student secured a post 16 destination, 

with all students in either full time further education or training, is indicative that such strategies have a key part to 

play in shaping and securing students’ future destinations. 

 

Extra-Curricular Subsidies & Individual Financial support requests £3,100 

The EEF suggests that participation in Arts and Sports can facilitate up to an additional 2 months progress. 
Subsidising extra-curricular opportunities, as well as targeting funding based on bespoke individual need, not only 
increased some disadvantaged students ‘cultural capital,’ but also worked to establish a positive relationship 
between that student, their family and the school. Included within this cost is a subsidy for the Cadets programme, 
allowing a number of disadvantaged students to participate in weekly sessions, as well as attend an outward bound 
week aimed at building leadership skills. Each half term, Directors of Learning surveyed disadvantaged students in 
their respective year groups to identify any barriers to learning; the purchasing of these resources was specific to 
each student’s particular needs. This involved the purchasing of headphones, software programmes, reading books 
and uniform as needed.  
 

GCSEPOD and Tassomai Subscriptions £5,527 

100% of disadvantaged students in Year 11 used GCSEPOD, and 66% of disadvantaged students in Years 7-10 

regularly used GCSEPOD in 2018-2019.  There is a strong correlation between the volume of pods streamed and 

students’ progress levels: the top 20 users have an average progress 8 score of +0.7. For disadvantaged students 

specifically, the top 20 users had an average progress 8 score of +0.13.  . It is clear this strategy works and represents 

good value for money, it will therefore will continue in 2019-2020. 

Tassomai was launched with KS4 students in the early spring term 2019. Disadvantaged students in Year 11 

answered over 48,000 questions; just over 33,000 of these were correctly answered thus providing a tool for 

students’ misconceptions to be addressed. Overall progress for disadvantaged students in Science is estimated to be 

-0.48, which is a slight improvement on 2018 outcomes (-0.53). We will continue to embed this strategy and review 

once the three-year subscription is complete. 

Learning Support Assistants £40,000 

The research shows that this strategy of social and emotional learning can have a gain of +4 months (EEF).  During 

2018-2019, five Learning Support Assistants worked with our SEND, disadvantaged and low ability students across all 

key stages. Some of the impact of our LSAs is difficult to quantify as they have all developed excellent relationships 

with studentsand securing clear destinations for all students. Notwithstanding these benefits, a direct example of the 

impact of their work can be evidenced from the average progress for low ability on entry students, in Year 11 is 

estimated to be +0.22; this includes LSAs working with disadvantaged students who were also low ability on entry. 
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TLC On-Line Tutoring £6,178 

15 disadvantaged students participated in online tutoring in core subjects of English, Maths and Science; all Year 11 

disadvantaged students were offered the opportunity, as were a group of Year 10 disadvantaged students. The low 

participation rates combine with the students’ own perception of effectiveness of this strategy as low. Overall value 

added for the students who participated in the tutoring programme was negative in all three of the core subjects. 

Peer tutoring appears to have a greater impact and was more cost effective, and therefore this strategy is unlikely to 

be repeated in 2019-2020. 

External EBACC Tutoring £8,140.80 

The school commissioned an external company, Twenty Twenty, to run booster sessions throughout the year in 

Science, Geography and French, which disadvantaged students were targeted to attend. Progress achieved by 

disadvantaged students in Triple Science was positive and was estimated to be 1.81 Biology, 1.83 in Chemistry and 

2.49 in Physics. This is a significant improvement on 2018 outcomes. Progress for disadvantaged students in French 

was also positive at +1.1, as was Geography at +0.4. However, progress in Combined Science was negative at -0.31. 

Overall, targeted small group, externally led sessions do appear to have yielded a positive impact and thus this is a 

strategy worth repeating. 34% of disadvantaged students were entered for EBacc, in line with the 2018 national 

average of 35.2% for all students, and exceeding the national average for disadvantaged students only at 26.4%. 

Overall, progress for disadvantaged students across the EBacc was negative. Closing this gap is a key priority for 

2019-2020. 

Teaching Staff £40,000 

A significant proportion of the disadvantaged money allowed us to increase staffing in key areas, which in turn led to 

smaller class sizes for our more vulnerable students. We use this strategy across the school. The impact of this is to 

enable greater contact time between the student and the teacher to ensure progress is made. The research shows 

that the strategy of smaller class sizes can have a gain of +3 months, (EEF) and the increased feedback has a gain of 

+8 months (EEF). This strategy also created additional capacity to run English, Maths and Science sessions twice a 

week for 20 minutes, during form time, for selected disadvantaged students. In conjunction with other individual 

student-focused intervention, this strategy appears to have yielded a positive impact, with overall progress for 

disadvantaged students estimated to be positive (0.01,) and a slight reduction in the progress gap for all core 

subjects between disadvantaged students and their non-disadvantaged peers in 2018-2019, compared to 2017-2018. 

In terms of attainment, 53% of disadvantaged students achieved English and Maths at a grade 4+, 79% of 

disadvantaged students achieved a grade 4+ in English and 55% in Maths.  

Formal Mock Examinations £12,000 

Our students in Year 11 had three mock periods across the year, and all other students had a full set of end-of -year 

examinations from Year 7 to Year 10. Students in the Sixth Form had two mock periods. We provided students with 

past paper packs so that they were fully prepared for the exams.  Student feedback on this strategy was very 

positive; students rated the impact of this strategy as 4 out of 5. 53% of disadvantaged students achieved a 4+ in 

English and Maths. 

 

Sixth Form Tutoring £2,000 
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A Sixth Form tutor was provided for selected disadvantaged students who had aspirations to complete a particular 

Post 16 course, for example A-Level Sciences but who were tracking below the grade they would need to achieve this 

goal. The impact of this strategy for these students was very positive, with the average progress score for the 

disadvantaged students involved being +0.9. Research also suggests this is an effective strategy, with the EEF stating 

that peer tutoring can add an additional 5 months progress. This strategy will be repeated in 2019-2020. 

 

Laptops & E-Reader Pens £6,800 

Laptops were provided for six disadvantaged Year 11 students to complete coursework on, as well as to access 

revision tools such as GCSEPOD and Tassomai. Some of the students had a formal access arrangement in place, and 

having a laptop to use at home and school facilitated a way to practice using the same laptop as for final 

examinations. It is difficult to quantify direct benefits from this strategy, although it was pleasing to note that all 

students passed their ICT qualification with a grade 4 or higher, a qualification which is 75% coursework.  

 

Summary Impact for 2018-2019 disadvantaged students: 

• We estimate that the progress gap between PP (+0.01) and non-PP (+0.30) has narrowed, from 0.45 in 2018 

to 0.29 in 2019. Work will continue to eliminate this gap, but the improvement in outcomes is indicative that 

strategies to raise attainment are effective 

• Initial estimates of Attainment 8 score for disadvantaged students is 45.1, which is likely to be in line with 

national averages 

• Overall, 53% of Year 11 disadvantaged students achieved 4+ in both English and Maths; this is likely to be 

higher than national average 

• Progress achieved by disadvantaged students in Triple Science was extremely positive and was estimated to 

be +1.81 (Biology), +1.83 (Chemistry) and +2.49 (Physics), a significant improvement on 2018 outcomes 

• Progress of HIGH ability on entry disadvantaged students is higher than their non-disadvantaged peers at 

0.45 vs 0.23, which indicates that the personalised approach to supporting these students is successful 

• All of our Year 11 disadvantaged students gained the qualifications necessary to access the next stage of 

their education, whether it be staying at our Sixth Form, studying at the local college or gaining an 

apprenticeship 

Additional information on the performance and future trends of our disadvantaged students is available on 

request. This report will be updated once validated Progress measures have been published. 

Caroline Legg 

Vice Principal 


