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Introduction 

 
The paper followed the well-established format with a range of different question types. As 
has been the case in the past, many students achieve high marks on one or two questions 
but are unable to maintain the same level of performance across the whole paper, and 
others show sound knowledge and understanding of some topics but do not write in 
sufficient detail to allow them to achieve high marks. This year examiners saw some very 
weak scripts with a significant number of students failing to achieve 20% of the total marks 
for this component, and some answers that bore little relevance to the question asked. 
Students should be advised to consider the mark allocation for each question and make 
sure that their response is going to be sufficiently detailed to allow them access to the 
marks; this is an advanced level paper and detailed knowledge and understanding is 
expected for high marks. It is good practice to read through the whole question before 
starting to answer so that relevant material can be included in each part, and to make a 
brief plan; responses to question 6 were a prime example of a lack of a co-ordinated 
approach to a question. 
 
Section 1 
 
Question 1 
 
01: Just over a third of students attempted this question but it was not well answered 
with only just under 15% scoring more than half marks. The 1900s and 1940s were the 
most frequently selected periods with students referring to S-bend corsets and Dior’s New 
Look; power dressing in the 1980s was also included as a relevant example of an era 
when waistlines were emphasised.  
The reason why marks were so low was that few students described the garments in any 
detail or, in some cases, with much accuracy. Diagrams were often incorrect, dates 
confused, and there were only the most basic references to the link between the garments 
and social attitudes of the time.  
A significant number of students chose to write about the loose and shapeless fashions of 
the 1920s when clearly there was no emphasis on the waist; this is a classic example of 
students trying to shoehorn what they know into an answer rather than addressing the 
demands of the question. No marks were allowed for the fashions of the 1920s and nor 
was credit given for the miniskirts and shift dresses of the 1960s.  
 
Question 2 
 
02: A successful question with students scoring across the whole mark range. There 
were many varied reasons for wearing clothes with relevant and often detailed examples 
to illustrate points made. The need for protection and desire to show one’s personality or 
stand out from the crowd were dealt with in some detail by most students, with a wide 
range of relevant examples to support their understanding. 
Many students failed to achieve high marks because their accounts became a short history 
of 20th century fashions as they wandered off the focus of the question – this tended to 
happen when historical examples were used to illustrate certain points. 
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Question 3 
 
03: Whilst students showed good awareness of the environmental impact of cotton, 
many went no further than describing the damaging effects of growing cotton. There was 
less reference to the improved qualities of modern Lyocell® fibres, and only limited 
understanding that viscose can easily replace cotton as both have very similar properties. 
There was some confusion about the qualities of viscose and some thought it was similar 
to polyester. This lack of accuracy and detail meant that most answers had a very narrow 
focus so that fewer than 5% were placed in the top mark band.  
 
04 Very few answers addressed the question which was about fibre blends and, in 
particular, the benefits of including viscose fibres in a blend. Most answers concentrated 
on describing the fibre content of some or all of the labels given in the question with little 
consideration of their functions. As before, there was a lack of knowledge and 
understanding of the qualities of viscose and its function in a multi-fibre blend. Only about 
25% of responses were awarded more than half marks and 40% were given two or fewer 
marks for this question. 
 
05 This part of question 3 was answered quite well as most students were able to write 
about Gore-Tex® with many giving good detail of the laminate structure and its effects. 
Unfortunately, few went beyond this material so were unable to access the higher mark 
ranges. The most successful responses included other materials such as polar fleece, 
specific named water-repellent finishes, Thinsulate® and a range of smart materials. The 
question asked about modern fabrics; polyester and nylon alone are not modern and 
Lycra® was an irrelevant example in this case.  
 
The lack of breadth and detail meant that only about 25% of answers achieved half marks 
or more. 
 
 
Section 2 
 
Question 4 
06 A very popular question with short run manufacturing and customised manufacture 
the least popular options. There was a good spread of marks across the whole mark range 
with many students achieving full marks for some of the individual terms. Again, it was 
often the lack of information and ability to maintain the same level of detail across all four 
choices that prevented some clearly able students from receiving higher marks. 
A number of students interpreted ‘trade fair’ as ‘Fair Trade’ and some did not make it clear 
that a virtual prototype is developed on a computerised CAD programme. There was some 
lack of knowledge about the nature and function of standardised patterns, and 
manufacturing specifications were sometimes confused with design specifications. Sub-
assembly was not always clearly differentiated from progressive bundle manufacture and 
few understood that a Quality Assurance system is more than just quality control. These 
are some of the reasons why answers did not make it into the top mark band. 
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07 Many very weak responses with only about 10% awarded half marks or more. 
Students clearly did not understand the nature of over-arching electronic systems in 
modern manufacture, instead concentrating on the benefits and uses of CAD and CAM 
processes which are only a small part of an integrated system. A number wrote mostly 
about e-mail, video conferencing and Skype as they had misunderstood the nature of 
electronic communication. It was pleasing to see that many accounts included reference to 
the use of Just-in-Time (JIT) systems in both manufacturing and retail, but information 
about Computer Integrated Manufacture (CIM), Production, Planning and Control (PPC) 
and the links between all the different areas in modern integrated systems was missing 
from most responses. 
 
Question 5 
 
08 This part of the question produced a good spread of responses with just under 20% 
receiving five or six marks. Those who used well-labelled diagrams tended to score well 
although some more detail than might be included in a diagram was expected for top 
marks; for example, reference to the single yarn used in weft knitting and the use of 
multiple yarns that interlock sideways for warp knitting. As is always the case with 
questions on knitted structures, some students confused the two types of knit. 
 
09 Answers were very disappointing with about two-thirds receiving two or fewer 
marks. The most commonly identified properties of knitted fabric were its ability to stretch 
and insulate but these qualities were not linked to potential uses in any meaningful way. 
Other qualities such as drape, lack of creasing, and the main differences between the two 
structures went largely unmentioned and there were few, or only generic, examples of 
garments to illustrate points made. A number of students thought to use the examples 
given in part 10 of the question as examples of knitted structures but not all were relevant 
for this question and very few showed detailed knowledge, and were thus unable to use 
them sufficiently well.  

 
10 Some very detailed descriptions earned high marks for a number of students – 
about 15% were given six or seven marks. Fully fashioned was perhaps the least well 
understood term with some describing it as seamless knitting. Although rib knit was known 
for its excellent ability to stretch there was a lack of knowledge about how it is 
manufactured, and descriptions of Raschel knit were often limited to lace structures. 
 
11 This part of the question had the weakest answers with fewer than 5% in the top 
mark band. Students referred to the fraying of the fabric rather than the unravelling, did not 
understand how to deal with the stretch adequately, including the cutting and sewing of the 
fabrics, and there were very few references to the selection and use of components. 
Knitted fabrics are important in the design and manufacture of modern garments and 
students should be familiar with their properties and how they impact on manufacture. This 
is an aspect of the subject content that might be dealt with in coursework so that there is 
better understanding of the nature and handling of a variety of knitted structures. 
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Question 6 
 
12 It was expected that students would use the inspirational material provided on the 
insert sheet to develop an original and creative idea worthy of consideration for sixteen 
marks. It was obvious that many considered this question to be an easy option as most 
ideas were ill-thought through and very badly presented, and with little thought given to the 
high mark allocation.  
 
The shape and structure of the bag was not explored with most showing only the most 
basic of shapes, and it was not always clear how the theme had been used to generate 
interesting and effective ideas to meet the specification given; some had tried to put detail 
from every image on to the bag instead of selecting some and manipulating them into an 
interesting shape or pattern. The fabric manipulation techniques were not always relevant 
or appropriate and there was often little detail of the colouring method chosen – dyeing 
offers little information about the technique to be used.  
 
Fabric choices were frequently nothing more than the names of fibres, cotton especially, 
and the two selected were often very similar. Leather is not a textile material and was not 
given credit. Some of the fabrics and components suggested were totally inappropriate for 
a bag; for example, attempts to mimic barbed wire for handles that would have made it 
uncomfortable or impossible to carry the bag, the use of satin and chiffon fabrics on 
rucksack-style bags.  
 
Presentation was very poor, often little more than a scribbled idea instead of a final and 
formal drawing with clear labelling to indicate the features of the bag. Few showed a back 
view and there was often a lack of clarity about what was intended – it is rarely possible to 
include all the relevant detail through labelling alone and additional notes might have 
helped in some cases. It seemed that few had thought about their design idea in a 
coherent way, instead using a muddled selection of techniques, components and fabrics 
as a tick list to indicate that they had included all of the details asked for in the 
specification.  
 
Only just over 2% of designs were placed in the top mark band which is surprising given 
how well students perform in coursework elements. It was interesting to note that hardly 
any students took the opportunity to sketch out some initial ideas before starting on the 
final idea – such a strategy might have helped them clarify their intentions instead of the 
somewhat random approach seen in the ideas presented. 
 
13 Students are expected, on an A-level paper, to be capable of describing fabrics in 
some detail. Cotton and polyester cotton are not fabric descriptions, they are the names of 
fibres. Cotton fabrics were not always the best choice as they are absorbent, they crease 
badly, and can soil easily. The best responses included detail of the fibre content and 
fabric structure, were relevant choices for a bag and clearly linked to the style details 
shown on the bag design. When students selected two similar fabrics they made 
difficulties for themselves in this part of the question as they were unable to include 
adequate reasons for choice. Just under 10% were given five or six marks and almost 
50% of answers received two or fewer marks. 
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14 This part of the question was not well answered with about a third of students 
describing processes that were not fabric manipulation techniques, for example, colouring 
methods and distressing techniques. The most appropriate and successful included 
pleating and tucks, various forms of appliqué, quilting and gathering. The use of labelled 
diagrams helped many students with their descriptions of the process. When an 
appropriate technique had been selected, the most common reason why marks were lost 
was because of a lack of detail about the method, as most provided only a very basic 
outline of the procedure to be followed. 
 
 
 
 
 
 
Use of statistics 
Statistics used in this report may be taken from incomplete processing data. However, this data still 
gives a true account on how students have performed for each question. 
 
Mark Ranges and Award of Grades 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 
 

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
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